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Abstract 
 
The study examined English Language Teachers’ perspectives on tradition and 
alternative assessment in 21st century English Language Teaching (ELT). The 
effectiveness of these approaches in evaluating students in classroom setting is a 
topic of debate on the limited understanding among teachers regarding the 
challenges of assessing ELT using alternative method or combination of 
traditional and the alternative approaches impedes the effective assessment of 
specific language skills (listening, reading, writing, speaking). The research 
investigated the teachers’ view on the use of traditional and alternative 
assessment in ELT. A survey involving fifty English teachers was conducted by 
collecting the data through questionnaire with open ended questions. The 
findings indicated that many teachers prefer traditional assessments due to their 
ease and familiarity. However, it was essential to shift these perspectives and 
encourage teachers to adopt a balanced use of both traditional and alternative 
assessment based on specific purposes and skill requirements. Conversely, this 
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adjustment is necessary to address the challenge associated with assessing ELT in 
the 21st century, ultimately improving students’ English language performance 
by understanding the pros and cons of traditional and alternative assessment in 
the classroom; teachers can effectively facilitate the teaching and learning process. 
Overall, this research emphasizes the important of teacher awareness and 
implementation of appropriate assessment approaches to meet the evolving needs 
of English language teaching in the 21st century 
   
Key words: ELT, traditional assessment, alternative assessment, teachers’ 
perspective. 
 

1. INTRODUCTION 

There is a shift in the world of education in the 21st century 

including changes in educational assessment patterns, especially in 

English language teaching. In recent years, issues related to assessment 

that teachers face to assess students' ability to use language are related to 

the use of alternative and traditional assessments. This pertains to how an 

assessment can assess the entire teaching and learning process. 

Assessment has evolved with many alternative options, referred to 

alternative assessment. Alternative assessments emerged because of the 

doubt that traditional assessments (such as multiple choice, cloze test, 

true false and so on) can only assess the cognitive part of students and 

unable to properly assess students' performance in the whole learning 

process.  

 

As the issue arises, assessment in 21st century must involve the 

processes as well as the products of learning and integrate the assessment 

as holistic and complex performance. In addition, assessment design 

should be flexible; it can be done online and offline. Moreover the key to 

effective assessment is not only the match between the task and the 

intended student outcome, but also provide the most comprehensive 

feed-back for the students and can combine many type of assessment in 
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learning (Brown, 2004; Dakhi et al., 2020). Given these issues, it is 

considered that traditional assessments will not be able to cover the needs 

of assessment; there is a need for alternative assessments to meet these 

assessment needs. 

Current assessment models and methods tend to treat students' 

knowledge and skills as something fixed, separate, and can be assessed 

through standardized and individualized written tests. This is contrary to 

the dynamic, collaborative, situational, and multimodal competencies that 

students should have to face the demands of work and life in the 21st 

century (Teo, 2019) . Based on recent research   

on assessment (Atifnigar et al., 2020; Forutan, 2014; Ghaicha & Omarkaly, 

2018; Sa’diyah, 2020), teachers find it difficult to assess students 

thoroughly. This happens because they feel they are familiar with 

traditional assessments that are easy to do in the form of multiple choice 

and essays. In addition, teachers have limited knowledge in conducting 

good assessments. This will affect the learning process in the classroom, 

including the assessment process itself. 

The use of alternative assessments, however, is still contentious as 

teachers still feel at ease with traditional assessments that are more 

convenient, objective and measurable for assessing student performance. 

This is also a concern for the current researcher, because the way teachers 

assess students will greatly affect their process and progress in learning 

language. Competent teachers will be highly invested and sensitive to 

students' learning needs and problems faced by their students, able to 

make fair assessments, provide clinical guidance, ensure that students 

understand what is being taught and also nurture students' interest and 

perseverance to achieve success (Ismail et al., 2018) . From the explanation 

above, the researcher wants to know the views of teachers in using 
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alternative assessments and traditional assessments. This study will 

answer the following question, "how do teachers view alternative and 

traditional assessments in English language learning?" It is important to 

provide teachers with insights to use traditional, alternative or both 

assessments appropriately according to relevant subjects and skills in 

order to assess students well in classroom situations. 

 

2. LITERATURE REVIEW 

2.1. Assessment in 21st century 

 Assessment in the 21st century is a type of critical thinking and 

analytical reasoning that seems to be at the core of assessment (Teo, 2019). 

Nasab (2015) states that assessment is an integral part of the teaching and 

learning process, which will  

determine whether educational goals are achieved or not. Assessment 

will evaluate the entire learning process. It can be said that assessment 

cannot be separated from the teaching and learning process. The success 

of the teaching and learning process will be seen in the assessment 

process. Boyles in Perry (2018) used the term 21st Century 

Knowledge, Skills and Abilities (KSAs) and identified proficiency in 

analytical problem solving, innovation and inventiveness, self-direction 

and initiative, versatility and accountability, critical thinking, 

communication and collaboration skills as one of the core sets of KSAs. As 

Assessment also defines as any method used to better understand the 

current knowledge that a student has in learning process (Dietel in Dikli, 

2003). The focus of assessment is the student. Teachers should use 

multiple methods in assessment to evaluate the current knowledge that 

students acquire in the learning process according to 21st century skills. 

In other words, assessment is a collection of information about what 

students know and what they can do to get maximum results. 
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 To achieve the essential competencies needed in the 21st century. 

Three main things must be implemented on a comprehensive basis. First, 

a curriculum that is more adaptive. Curriculum content development can 

stimulate thinking and skills related to the challenges of the times. 

Second, a more participatory learning model, namely the cultivation of a 

learning model that is directed at developing the ability to be 

collaborative, interactive, creative, and innovative; and Third, a more 

meaningful assessment, namely the rigorous contextual assessment 

model and the demands of higher order thinking skills (HOTS) (Widana, 

2018). These three components must be implemented in a simultaneous 

and integrated manner. 

An essential stage in the education process is the assessment of the 

accumulated knowledge, skills and competencies acquired by learners. 

Assessment not only measures learner achievement, but also helps to 

improve the overall learning process. Students can respond in a time-

appropriate manner and change the  

way they learn to enhance their learning outcomes and become more 

committed and accountable to their learning (Kiryacova, 2020). According 

to Hamm & Dennis (2009) the teacher has to use different assessment 

tools for providing a comfortable and stimulating learning environment, 

evaluating students’ individual needs before, during, and after 

instruction, using evaluation data to carefully plan interesting lessons, 

selecting and organizing activities for the class, individuals, partnerships, 

and small groups, also encouraging each student to continue to learn and 

improve. This is relay suitable with 21st century skill. 

 
2.2. Traditional Assessment and Alternative Assessment 

 The term traditional means the usual way to assess the students. 

Dikli (2003) mentions that the most widely used traditional assessment 
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tools are multiple-choice tests, true/false tests, short answers, and essays. 

It is very easy to use and to understand by the teacher and the students. 

Brown (2004) adds that traditional assessments are one-shot 

(standardized exam), timed (multiple-choice format), decontextualize test 

items, score suffice for feedback, norm-referenced score, focus on the right 

answer, summative, oriented to product, non-interactive performance, 

foster extrinsic motivation. As can be seen, traditional assessment is 

related with the product of learning in the form of summative score 

which the teacher focus on the right answer of the students that only can 

increase the extrinsic motivation of the students in the learning process.    

Although traditional assessment is very familiar to teachers, 

because it is easy and fast to assess, this traditional approach to 

assessment has some drawbacks, such as the assessment of student work 

using rubrics often results in low reliability when multiple raters assess 

student work (Bartholomew et al., 2018). Traditional assessment is an 

indirect and not-authentic type of testing that is one-shot, pace-based and 

norm-referenced. These assessments measure what learners can do at a 

given time. However, test scores cannot tell anything about a student's 

development. Likewise, they cannot tell apart what difficulties students 

are having during the test (Almossa & Alzahrani, 2022). 

Due to the reason above, there is a movement from traditional to 

alternative assessments. Alternative assessment presents a new way of 

motivating and inspiring the students to explore themselves and the 

world around them (Nasab, 2015). It means alternative assessment give 

chance for the students to elaborate themselves in order to improve in 

learning process. 

Brown (2004) mentions that alternative assessment is continuous 

long-term assessment, untimed (free-respond format), contextualized 
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communicative task, Individual feedback and wash back, criterion-

referenced score, open-ended (creative answer), formative, oriented to 

process, interactive performance, and fosters intrinsic motivation. The 

theoretical framework for using alternative assessment in the classroom, 

according to Janisch et al., (2007), includes considering learners as 

constructors of knowledge, no need to assess only on the product of 

learning; finding authenticity in materials and activities, for having more 

interesting and real activity; employing dynamic, ongoing evaluation 

tools, the focus of assessment is the whole process of learning; and 

empowering students and promoting students’ engagement in learning 

process.  

According to Simonsom et al., (2015) there are three approaches in 

alternative assessment. First is authentic assessment, it is a simulation of 

real world, ideally, the student is presented with a task and that is 

expected to engage in activities that reflect a meaningful activity. The 

option to use alternative assessment strategies as a means to assess and 

monitor student learning progress when viable. Unlike traditional tests 

which are usually given at the end of the learning process and under very 

limited conditions (Ghaicha & Omarkaly, 2018). In this case this 

assessment is certainly more authentic Second, performance-based 

assessment, it expects learners to perform the skill that they learn and 

score base on the rubric, they become effectively engaged in their learning 

and in their assessment process (Gidiotis, 2021). Third, constructivist 

assessment, it is a student’s centre, where these approaches encourage 

students to choose their own style in learning. 

 
3. METHODS 

 In order to address the previously raised enquiries, a descriptive 

study in the form of survey research was employed. The population of the 
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research was English teacher from elementary until high school. The 

sample was taking randomly of fifty English teachers. The data was 

collected by using online platform questionnaires and open-ended 

questions as the instrument in order to allow for more individualized 

response. The first part of the instrument consisted of the agreement of 

the participants to be involved in the research and to fill in the answers in 

accordance with the actual situation. The data provided by participants is 

confidential and will only be analyzed for academic research purposes. 

The second section provided questionnaire items related to the research 

variables. All variables use a five-point Likert scale. The third section 

contained open ended questions that allowed participants to write their 

views in writing. All items were adapted from previous studies that have 

been tested and have good construct validity.  

After the data were collected, the data was analyzed descriptively by 

using percentage and interpretation of the major idea coming from the 

open-ended questions. This analysis was carried out by considering the 

research questions while selecting and selecting data that suits the 

research needs which are then interpreted in writing to find the results of 

the research.  

 

 

 

 

 

 

 

 

 



JADEs: Journal of Academia in English Education 

Fadilah, R., Ayudhia, H. Y., Chairani, V. S., & Afni, F.| Assessment of English Language 

Teaching for 21st Century: Teachers’ Perspectives...|116 

 

4. RESULTS 

The following are the findings of the questionnaire 

Table 1. EFL Teachers’ perception Toward Traditional and Alternative 

Assessment 

Assessment Statement Percentage 

Traditional Assessment 
  

I am familiar with traditional 
Assessments 

56% 

I often use multiple choice to 
assess listening skill  

59.2% 

I often use multiple choice to 
assess listening skill 

72% 

I often use multiple choice to 
assess listening skill 

44.9% 

I often use true-false to assess 
reading skill 

69.4% 

I often use essay / short 
answer to assess reading 

63.3% 

I often use essay / short 
answer to assess writing 

51% 

I am in giving an assessment, 
oriented to the product of the 
assessment itself 

46.9 % 

I am using score as feedback 61.2% 

Alternative Assessments I am familiar with alternative 
assessment 

49 % 

I often use self and peer 
assessment in the classroom 

45.8 % 

I use portfolio to assess 
student in the classroom 

44.9 % 

I often use portfolio and 
journal to assess student in the 
classroom 

51 % 

I often use performance based 
test 

67.3 % 

I often use cooperative test 
construction 

45.8 % 

I often use authentic 
assessment 

64.4 % 

I often use long term 
assessment 

55.3 % 

I am in giving an assessment, 
oriented to the process of the 
assessment itself 

51 % 

I am using individual  
feedback in classroom     

49 % 

 

 For open-ended question, there are five questions in open ended 

question.  

Question 1: What is your view about traditional assessment?  
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One of teacher mentioned that “Traditional Assessment is very 

common in classroom situation. It is very easy to score the students and it helps 

the teacher to assess the students” Another teacher mentioned “Traditional 

assessment is easy, general and often to use in classroom situation It is much 

easier and less time consuming when you have so many classes.” the last 

teacher mentioned that “Traditional assessment is helpful for students in 

beginner level.”  

Question 2: What is your view about alternative assessment? 

One of teacher mentioned that “Alternative assessment in classroom 

context is a little bit difficult to conduct, it is about the time allocation and 

students’ ability to fulfill that assessment” Another teacher mentioned “I 

think that this is not too easy and also not too difficult. It can assess students in 

different way. In applying this one, teachers still need to know it very well in 

order to get what they need in assessing.” the last teacher mentioned that “I 

seldom use alternative assessment since my students are not really familiar with 

this assessment and I am difficult to conduct the scoring rubric.”  

Question 3: For what skill that you use traditional or alternative assessment? 

One of teacher mentioned that “I use it in all of the skill” Another 

teacher mentioned “I use traditional assessment for reading and listening and 

alternative assessment for speaking and writing.” the last teacher mentioned 

that “I use traditional assessment for assessing students’ performance in 

receptive skill like reading and listening. In contrast, they use alternative 

assessment in productive skill like speaking and writing.” 

Question 4: Do you think that alternative assessment is more subjective than 

traditional assessment? 

One of teacher mentioned that “Yes, it is.” Another teacher 

mentioned “Not really, it depends on how we conduct the scoring rubric.” the 

last teacher mentioned that “Yes, because the criteria of scoring is various.”  
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Question 5: As a teacher, what is the easier one, alternative or traditional 

assessment?  

One of teacher mentioned that “Traditional assessment is easier to 

score than alternative assessment” Another teacher mentioned “Traditional 

assessment is easier since in Indonesia’s curriculum it is really common.” the 

last teacher mention that “I think, alternative is easier because the students is 

more creative in doing a task and teacher is only a facilitator.”  

As mentioned above, almost all respondents said that traditional 

assessment is easier to do than alternative assessment. They said that 

traditional assessments are very easy, common, and often used to assess 

student performance. Teachers can use very clear grading rubrics to 

assess students and this mode of assessment is very familiar to students, 

timesaving, efficient, and fairer. In addition, they also said that traditional 

assessment is very helpful for teachers especially for elementary or 

middle school as a beginner level and they use traditional assessments to 

assess student performance in receptive skills such as reading and 

listening.  

On the other hand, respondents said that they rarely use 

alternative assessments. The reasons are, firstly, that alternative 

assessments are time-consuming and can be an obstacle in the learning 

process, as they are difficult to do in a classroom situation. Secondly, 

alternative assessment is actually good to know the progress of students 

in the learning process, but it needs good cooperation between teachers 

and students to do the assessment well. Third, students and teachers are 

not familiar with alternative assessment types. This will also make 

assessing a class with a large number of students difficult. Most of them 

also mentioned that alternative assessments are sometimes subjective in 

assessing student performance if both students and teachers do not have 

clear guidelines for using them. In addition, it is also rather difficult to 
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create the assessment rubric. It also depends on the school conditions and 

students' backgrounds. In addition, they use alternative assessments for 

productive skills such as speaking and writing. 

 
5. DISCUSSION 

 Even though assessment takes essential component of any learning 

process, many teachers seem to ignore its multiple implications and 

advantages. However, Teachers are expected to have a working 

knowledge of all aspects of assessment to support their instructions, the 

needs and the expectations of students, parents, and the school 

community (Macias, 2015).  In recent decades, classroom assessment has 

been getting more attention in education as it can help teachers enhance 

the quality of learning (Widiastuti et al., 2020). Therefore, in both local 

and global contexts, researchers and practitioners have tried to find 

precise and adequate assessment methods to measure and monitor 

students' progress in learning. 

Although assessments are currently used for many purposes in the 

educational system, their effectiveness and utility must ultimately be 

judged in order to promote students’ learning (Khonamri et al., 2021) That 

is way the teachers’ views about traditional and alternative assessment 

are important to be investigated since, according to Fatalaki (2015), 

teachers are the best assessor of the students in the classrooms setting 

because their knowledge of the students’ weaknesses. 

 Based on the data above, it is clear that the teachers like to give an 

assessment based on the familiarity of the students and the teacher on 

that assessment. However, Hamm (2009) mentions that assessment is not 

only about testing. In the process of learning, the students can do many 

things, such as create idea, give respond, class discussion, and so on to 

express their understanding in lesson. That process should be assessed by 
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the teacher not only as product of the lesson but also as a whole process of 

learning. 

 Nasab (2015) discusses that there are three kind of assessment. 

First, Assessment for learning, it offers a number of opportunities for 

students to develop their own skills by making evaluations about their 

own performances, It is like self-assessment which encourages students to 

assess their own language skills to increase interest in the use of English 

(Khonamri et al., 2021). Second, assessment as learning, it is about 

assessment as critical and reflective analysis of the students’ own 

learning. Third, assessment of learning, it is to ascertain what the students 

know in relation to curriculum outcomes. These three kinds of assessment 

should become attention to the teacher to assess students’ performance in 

the classroom situation. 

Due to the type and function of assessment itself, the use of 

traditional or alternatives only cannot properly assess student 

achievement under classroom conditions. It is necessary to collaborate 

both to obtain a better process and product in English language teaching. 

Traditional vs. Alternative Assessment  

One of the major disadvantages of alternative assessment is the 

difficulty of deciding scores to learner performance. There are important 

points related to subjectivity, reliability, and validity in this assessment 

method (Al-Mahrooqi & Denman, 2018). Therefore, to facilitate the 

assessment process with this method and improve the consistency and 

fairness of assessment, the use of assessment rubrics for teachers is very 

important (Simonsom et al., 2015). That is way many teachers prefer to 

use the familiar one, traditional assessment, since they said it is more 

objective and easier to assign the score. According to Brown (2004), that is 

adapted from Armstrong, 1994 and Bailey, 1998, the differences between 
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traditional and alternative assessment can be summarized in the table 

below. 

Traditional Assessment Alternative Assessment 

one-shot (standardized exam), 

 timed (multiple-choice format), 

decontextualize test items,  

score suffice for feedback,  

Norm-referenced score,  

focus on the right answer,  

summative,  

oriented to product,  

non interactive performance,  

Foster extrinsic motivation.   

continuous long term assessment,  

untimed (free-respond format), 

contextualized communicative task, 

individual feedback and washback,  

Criterion-referenced score,  

open-ended (creative answer),  

formative,  

oriented to process,  

interactive performance,  

Foster intrinsic motivation. 

 It can be noticed that traditional assessment only measures certain 

things in the learning process. On the other hand, alternative assessments 

are more authentic than traditional assessments, as they assess the entire 

student performance. In addition, traditional assessment gives credit to 

the product of learning, while alternative assessment focuses on the 

process. For example, traditional tests, such as multiple choices, teachers 

only know the learning products from the scores obtained, whereas with 

self-assessment and peer assessment, teachers can know the overall 

process of students during lessons in the classroom.  

Due to importance of assessment, it has undergone a long way 

from the traditional assessment to the alternative one (Meihami & Seyyed, 

2016). Unlike traditional tests, the alternative assessments encourage 

students to think critically and make their own conclusions about more 

complex problems. Rather than asking students to select answers in the 

form of short answer, essay or multiple choices, these alternative 

assessments invite students to create extended responses in creative 

answer, using multiple modes of representation (Al-Mahrooqi & 
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Denman, 2018). Alternative assessments minimize the limitation of the 

time; they also encourage students to use creative tools to help them in 

solving the problems on the assessments. Alternative assessment is more 

authentic; since it is a judgment from educator or students using specific 

rubrics not only by the final score at the end of the course (Herman et al, 

1997). 

Alternative assessment is assumed to differ from traditional modes 

of assessment. It seeks to make learning more significant and to provide a 

stronger link between teaching and assessment. Alternative assessment 

approaches are used to assess the knowledge and skills of students that 

are not well captured by traditional assessment methods (Dogan, 2011; 

Putri et al., 2019) . 

 

In addition, according to Harmer (2007), there are two types of 

language skills; receptive and productive. First, receptive skills is the term 

used to refer to listening and reading activities where the meaning of the 

lesson is extracted from the discourse. Receptive skills are passive as 

students will only acquire language and knowledge through sensing and 

thinking. The process of acquiring language lessons only occurs up to the 

comprehension stage. Once they have acquired comprehension, the 

process will probably stop. Second, productive skills include speaking 

and writing where students have to produce their own language. In this 

language skill, students are required to pass through the comprehension 

stage to the production stage, after they acquire the language; they have 

to produce the language themselves. Based on the theories and findings 

above, it can be shown that, teachers use traditional assessments to assess 

students' performance in receptive skills such as reading and listening. In 
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addition, they use alternative assessments in productive skills such as 

speaking and writing. 

Advantages and Disadvantages of Traditional and Alternative 

Assessment 

Based on the findings, it is true that teachers should blend 

traditional and alternative assessments as both have their advantages and 

disadvantages. For traditional assessments, they are appropriate for 

measuring receptive skills. It offers a number of advantages as it is quick 

to administer and score, thus saving time. In addition, the scoring is 

relatively objective. However, they have the disadvantage of not being 

able to check students' productive language skills  (Kaya & Özkan, 2019; 

Nasab, 2015).  

Teachers, in the findings, also mentioned that traditional 

assessment is very easy, common, and often used to assess students' 

performance because they can use very clear assessment rubrics to assess 

students. In addition, according to them, traditional assessment is very 

helpful for elementary school or middle school as a beginner level. Then, 

traditional assessment is very familiar with students, timesaving, efficient, 

and more equitable. 

It is in line with Frank in Chandio & Jafferi (2015) and Putri et al. 

(2019) mention that Most teachers use paper-and-pencil-based tests 

(traditional tests such as multiple-choice, true-false, and so on) as 

assessment tools to measure their students' achievement because they are 

more familiar, most of the items included in these traditional tests have 

content validity issues; Thus, it is not difficult to ascertain that the tests 

are effective if teachers use traditional assessments. 

On the other hand, Macian in Derakhshan et al., (2011) discusses 

about some characteristics of alternative assessment. They are alternative 
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assessments are multicultural sensitive when properly administered; 

alternative assessments go beyond the day-to-day classroom activities 

already in place in a curriculum; alternative assessments allow students to 

be assessed on what they normally do in class every day; and provide 

information about both the strengths and the weaknesses of students.  

In line with the statement above, Phongsirikul (2018) adds that 

Alternative assessments demand problem solving and higher-order 

thinking; involve tasks that are useful instructional activities; focus on the 

process as well as the product; encourage open disclosure of standards 

and criteria; and use real-world contexts or simulations. For instance, 

formative assessment as one of the alternative assessments, according to  

Dumford & Miller (2018) formative assessment is often conducted during 

the course of a lesson, thus allowing teachers to provide feedback and 

make adjustments that will help ensure student success rather than just a 

summative assessment at the end of the lesson. 

From above characteristics, it can be inferred that alternative 

assessment has its advantages. Nevertheless, there are several 

disadvantages in using alternative assessment into classroom. Today, 

alternative assessment is relatively new for most of the teachers; the 

teachers may face some obstacles of how to implement types or forms of 

alternative assessment within the constraints of classroom life (Abbas, 

2012) . 

Since it is still debatable, Hidayati (2016) and Morales & Fernández 

(2019) mention that alternative assessment as authentic assessment There 

are several problem to apply this kind of assessment, first, too many 

assessment formats, it is in line with what teachers mention in open 

ended question that alternative assessment is a little bit confusing, since it 

needs the teacher’s ability in conducting their own scoring rubric, and 
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teacher can also find many format on the scoring rubric. Second, the 

inconsistency in educational regulation, because teacher think that the 

curriculum changes inconsistent to support them doing alternative 

assessment, because there is no clear regulation about that. Third, 

insufficient learning facilities caused inefficiency of using alternative 

assessment, since the alternative assessment needs learning and 

classroom situation, which is suitable, the alternative assessment is not 

really effective in the large class, because the teacher cannot asses the 

students well. 

For example, Brecht&Walton in Abbas (2012) states that 

performance assessment (as one form of alternative assessment) cannot be 

assess in the large classroom, it is time consuming, and teacher will be 

difficult to manage that thing. Another example comes from Epstein in 

Kavaliauskien˙e et al., (2007) mentions that  portfolio assessments is not 

really reliable or fair than traditional way to assess, it also can be time 

consuming for teachers, teachers must develop their own individualized 

criteria for making scoring rubric which can be initially difficult or 

unfamiliar. 

Another example which shows the disadvantages of alternative 

assessment is in the case of teachers’ feedback comes from Vasu, et al 

(2016), teachers’ feedback to the students individually in writing class is 

not really helpful to make students’ writing better. Also, Chen &Warren 

(2005) discuss that peer assessment have problem in students need more 

guidance in giving feedback to their peers some feel uncomfortable 

judging their peer’s work and some are lack of knowledge on how to 

assess their peers’ work (Nguyen & Phan, 2020).  

This is in line with the findings that mention the disadvantages of 

alternative assessment. First, this assessment takes a long time and can be 
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an obstacle in the learning process, as it is difficult to do in a classroom 

situation. Second, it requires good cooperation between teachers and 

students to conduct a good assessment and seems subjective if there is no 

clear assessment rubric. Third, students and teachers are not familiar with 

alternative assessment types. This will also make scoring difficult in a 

class with a large number of students.  

Therefore, based on the findings and existing theories, it is clear 

that teachers' perspectives regarding the use of alternative and traditional 

assessments should be clear with the purpose and advantages of both 

assessments. It would be useful to combine traditional assessments, such 

as paper-based assessments (multiple choice, true-false, short answer, 

etc.) and alternative assessments such as authentic assessments 

(performance-based, portfolio, journal, etc.) appropriately based on 

courses and skills. 

 
6. CONCLUSION 

In 21st century ELT assessment, there is a growing interest in the use 

of new forms of assessment that differ from traditional forms of 

assessment. These new alternative forms of assessment provide students 

with tools that make them more engaged in their learning and give them 

a better sense of control over their own learning. In this case in the 

findings of this research, teachers understand more concepts related to 

traditional assessment. While this traditional assessment has many 

weaknesses. Teachers' creativity and effort are essential to make the 

language assessment process successful. both types of assessment are 

actually needed in the learning process. Teachers should adjust to the 

classroom situation and learning objectives to conduct and choose what 

type of assessment to use to assess students. As a recommendation, 

explicitly, teachers' perspective should be changed to a better perspective 
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on assessment. This is beneficial so that teachers and students can do the 

teaching and learning process well. 
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